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ABSTRACT 



This paper is an attempt to design a curriculum for a 
short-term development course for a non-native speaker 
English-as-a-f o reign -language (EFL) teachers. The purpose is to share 
experiences in the effective teaching of lexis and structures; to make its 
participants aware of the importance of such necessities and creating a 
learning community and teaching strategies for the retention and recycling of 
lexical and structural terms; and to give its participants practice in 
designing classroom activities on teaching lexis and structures. Part one 
provides an overview of the course, and part two gives a detailed description 
of each day of the course. Objectives, timing, and procedure are indicated 
for each activity. Part three invites readers to have their own experiences 
in implementing the course. Apendixes contain a brief description of the 
activities presented during the course and a list of recommended readings for 
each day, the end-of -course feedback form, the instructor’s checklist, useful 
tips for the instructor, and a list of extra activities. (KFT) 
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ABSTRACT 



Nowadays, EFL teachers are exposed to a large number of different approaches to 
teaching English. All of them, no matter how much they differ, focus on the objectives 
shared by all teachers regardless of their theoretical background, namely teaching lexis and 
structures. However, some approaches ignore what I have come to believe are necessities: 
creating a learning community, teaching strategies for retention and recycling lexical and 
structural items. By learning community I mean a group of learners who are focused on 
learning the target subject of knowledge, who expend their energies on learning, who feel 
secure being together and working together, and who leam from each other as well as from 
their teacher. By retention I mean the mental power and skill to retain the language items 
the learner has been exposed to, and then to be able to retrieve them from the memory and 
use them for the language production. By recycling I mean purposeful and systematic 
revisiting and reviewing the lexical and structural items the learner has been exposed to in 
class. 

This paper is an attempt to design a curriculum for a short term development 
course for non-native speaker EFL teachers the purpose of which is: 

• to share its author’s learnings on the effective teaching of lexis and structures 

• to make its participants aware of the importance of such necessities as creating a 

• learning community, teaching strategies for retention and recycling lexical and 
structural items 

• to give its participants practice in designing classroom activities on teaching lexis and 
structures which would take into account the above mentioned necessities 



ERIC Descriptors: 

Teacher Education Curriculum 
Teacher Education Programs 
Teacher Workshops 
In-service Teacher Education 
Classroom Techniques 
Vocabulary 
Grammar 
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Learning 
is finding out 
what you already know. 
Doing is demonstrating that 
you know it. 

Teaching is reminding others 
that they know just as well as you. 

You are all learners, 
doers, teachers. 

Richard Bach. "Illusions: 
The Adventures of a Reluctant Messiah" 




INTRODUCTION 



Rationale 

Since I began to teach English in 1990, 1 have taken quite a few teacher-training 
courses, and no matter how useful they were I would always ask myself one and the same 
question: What would I have done differently, had I been the instructor? This question 
came to me, perhaps, due to my curiosity and great desire to experiment. Before I went to 
the School for International Training, the furthest I had gone in answering this question 
was a series of six one-hour workshops for Ukrainian teachers of English, but I felt that it 
wasn't enough. 

The idea of writing a teacher development course is a generous gift I got from 
Robert Hausman, professor at the University of Montana. We met in Lithuania, at the 
annual conference organized by the Open Society Institute, New York, in November 
1998. 1 had just finished my first summer of classwork at the School for International 
Training, and I was already thinking of possible topics for my thesis. Robert's questions 
about my studies led me to the realization that I could design a teacher development 
course. Since our meeting, I have been thinking about what I would like to tell the 
participants of such a course. I had a number of different ideas such as giving an 
overview of the modem approaches to teaching EFL and how they are represented in the 
most popular course books; focusing only on one approach; focusing on teaching the four 
Skills; presenting my own adaptations of the activities from some popular course books, 
etc. All those ideas seemed very attractive (and they still are), but the decision to address 
the topic of this paper as it is currently formulated came to my mind when I asked myself, 
’’What is it that any teacher would be interested in hearing and talking about?” 



My current answer is reflected in the title of this paper, i.e. how we can make teaching 
lexis and structures more effective 1 . 

I have several reasons for such an answer. One of them is based on my experience 
in giving workshops to EFL teachers, both native and non-native speakers. I noticed that 
the workshops on teaching lexis and structures attracted relatively larger numbers of 
participants and generated noticably more interesting discussions than any other 
presentations no matter how exotic they were. Fifty-four out of sixty teachers of English 
who were participating in my workshops in 1998 and 1999 included Teaching Lexis' and 
Teaching Structures' on the list of the five most useful workshop topics. 

Another yes! for my choice lies in language itself. All four systems of language: 
Lexis, Structures, Phonology and Function — are important. At the same time, everyone 
will agree that it is lexical items that carry the meaning. Intonation can also carry 
meaning, but without words it turns into meaningless humming, which is only good to 
express one’s mood. Function also ‘boils down’ to using the right words and structures in 
the right situation. 

To me, a language is like a building. Any building consists of blocks or bricks 
(lexical items). The blocks are not laid in chaos but follow a specific design (structures). 
The blocks are maid of smaller bits (sounds) which cannot be used otherwise than in the 
form of the block. Finally, different parts of the building might require different types of 
blocks (function). To build a house one does not need to go into detail about each bit the 
blocks are made from, nor does he need to use the widest variety of blocks. 

1 By 'lexis' 1 mean the lexical stock of the language, i.e. words, collocations, fixed and semi-fixed 
expressions, etc. By 'structures' 1 mean the grammatical structures of the language at the morphological, 
syntactic and discourse levels. 
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What one needs to know is what blocks and how many of them are necessary, and what 
the design is. The same is true about the language. In order to communicate or express 
oneself, a person should possess (know) the necessary lexical items and understand the 
way they should to be put together to form a beautiful and useful construction. 

The last but not the least important reason for my choice of the topic for this paper 
comes from my students. Since I started to ask my students to reflect on their learning in 
1998 I have quite often heard them say that the most important things they think they 
need to learn are 'words, grammar and how to remember all this'. 

Focusing only on teaching lexis and structures does not mean that teaching 
pronunciation and function should be neglected. Teaching the latter two systems from the 
very beginning of studies can only enhance learning and make the students’ learning the 
foreign language and culture a less painful experience. I also believe that developing a 
teacher’s competence in such areas as “teaching the spirit of the language” 2 , “pedagogical 
chunking” 3 or “tapping the [learners’] reserves” 4 is extremely important. However, the 
format of this paper requires my focusing on a limited number of issues. 

My learning and teaching experience also leads me to believe that teaching English 
can become more effective if we, teachers, work constantly on creating a learning 
community, give our students enough guided practice on their retention skills including 
noticing, and provide constant and purposeful recycling of the language items. 



2 Caleb Gattegno, Teaching Foreign Languages in Schools: The Silent Way (New York: Educational 
Solutions, Inc., 1972), 18-32. 

3 Michael Lewis, Implementing the Lexical Approach (London: LTP, 1997), 197. 

4 Georgi Lozanov, “Interview: Georgi Lozanov and Evelyna Gateva,” interview by Setsuko Iki (August 
1992), The Language Teacher. Vol.XVII. No.7 (July 1993): 4. 
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